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Abstract 
Reading comprehension is a crucial skill in education, shaping students’ abili-
ties to understand and analyze complex texts. This research examines the im-
pact of textual vision, encompassing cognitive, affective, and psychomotor pro-
cesses, on various skills in education such as comprehension, analysis, synthe-
sis, and creativity. Through a qualitative research approach including class-
room observations and interviews, this study also explores the implementation 
of instructional strategies that promote textual vision and investigates its influ-
ence on students’ reading skills in ECWA Theological Seminary, Jos. To im-
prove their reading critical thinking, comprehension, and retention. The find-
ings highlight the importance of effective strategies in enhancing textual vision, 
and their positive impact on students’ reading comprehension, analysis, syn-
thesis, and creative thinking skills. The findings suggest that while textual vi-
sion strategies are being implemented at ECWA Theological Seminary, there 
are significant challenges to student effectiveness, particularly in fostering crit-
ical thinking, comprehension, and retention. Building on the findings from the 
study this paper recommends that educators are encouraged to integrate dy-
namic, interactive reading sessions that go beyond traditional methods such as 
multimodal Learning Tools, Peer-Led Discussions, Creative Synthesis Projects, 
and Real-World Application Scenarios. 
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1. Introduction 

The act of reading is an essential cognitive function that serves as a foundation for 
achieving academic excellence. Additionally, it empowers individuals to gain 
knowledge, develop new abilities, and make well-informed choices. This paper 
centers its attention on a basic notion referred to as textual vision, which holds 
significant importance within the academic sphere. The term “textual vision” will 
be employed in this study as a comprehensive concept including the cognitive, 
affective, and psychomotor processes that enable students to effectively engage 
with, grasp, analyses, synthesize, and creatively interact with texts. Through an 
analysis of the effects of instructional strategies specifically developed to promote 
textual vision, the primary objective of this study is to offer valuable insights into 
the most efficient methods for enhancing reading comprehension and critical 
thinking abilities. This study specifically examines the impact of these tactics on 
students’ reading proficiency, comprehension skills, and ability to generate inno-
vative ideas, consequently enhancing their overall learning outcomes and under-
standing within educational environments. 

Despite the increasing acknowledgment of the significance of textual vision, 
there exists a notable deficiency of scholarly investigations pertaining to its prag-
matic use and quantifiable results inside educational environments. Although the 
advantages of theoretical discourse are often emphasized, there is a dearth of com-
prehensive research examining the integration of textual vision in educational 
curriculum and its specific influence on the development of students’ skills. The 
existence of this gap poses a barrier to the advancement of successful educational 
systems that utilize visual text for enhanced learning results. 

The literature surrounding textual vision and its impact on reading compre-
hension provides valuable insights for analyzing students’ reading capabilities at 
ECWA Theological Seminary in Jos, Nigeria. Textual vision in reading compre-
hension involves various visual factors that influence how readers process and un-
derstand text. Textual enhancement, such as bolding or underlining, can improve 
readers’ ability to identify important information and comprehend overall con-
tent [1]. de Leeuw et al. opine that Eye movements play a crucial role in reading 
behavior, with factors like word decoding and nonverbal intelligence affecting 
skipping probability and regression patterns [2]. For normally sighted readers, 
comprehension remains stable at slower reading rates but declines at speeds above 
200 words per minute [3]. Visual factors, including eye movements and potential 
visual stress, significantly impact reading development and should be considered 
in educational settings [4]. Practice in text reading is essential for developing flu-
ent decoding and proficient comprehension skills, highlighting the importance of 
addressing visual issues that may hinder this process [4]. 

Therefore, it is critical for educators at the seminary to recognize the role of 
visual factors, like those mentioned by Abbott, in reading development and ad-
dress visual stress that may impede reading fluency. Abbott’s work underscores 
the importance of consistent reading practice to enhance decoding skills and 
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comprehension. All of this suggests the necessity of assessing and addressing the 
visual factors that influence reading for a comprehensive approach to improving 
students’ comprehension skills. 

The main objective of this research is to investigate the application techniques 
of textual vision within educational frameworks and assess its influence on the 
cultivation of critical abilities among students. This objective is to establish a the-
oretical basis for comprehending the successful integration of textual vision into 
instructional approaches, as well as to determine the anticipated effects resulting 
from its use in the educational process. The central question this research seeks to 
answer is How does the incorporation of textual vision affect the development of 
skills such as critical thinking, comprehension, and retention in students? 

Research suggests that incorporating visual elements in education can signifi-
cantly enhance students’ critical thinking, comprehension, and retention skills. 
The use of graphic novels and comic literature can increase engagement and sup-
port critical literacy skill development [5]. Similarly, the SETS (Science, Environ-
ment, Technology, and Society) vision approach has been shown to improve stu-
dents’ critical thinking abilities compared to conventional learning methods [6]. 
Visualization techniques in teaching have been found to increase communication, 
critical thinking, and analytical problem-solving skills [7]. Moreover, advanced 
technologies like mobile augmented reality can enhance students’ visualization 
skills, particularly in understanding abstract concepts in subjects like Chemistry, 
which in turn fosters higher levels of critical thinking [8]. However, despite sub-
stantial investments in educational technology, there are notable disparities be-
tween in-school and out-of-school technology use, as well as between educational 
outcomes and those in other sectors. Addressing these gaps requires further re-
search into effective teaching methods and technology planning to bridge the di-
vide between potential and practical application in educational settings [9]. These 
studies collectively demonstrate the positive impact of visual and technological 
integration on developing crucial cognitive skills in students. 

While existing research has explored the benefits of textual vision and visual 
literacy, there is a noticeable gap in comprehensive studies that specifically exam-
ine the implementation strategies and direct outcomes of textual vision in educa-
tional settings. This study aims to address this gap by providing empirical data 
from the experiences of students at ECWA Theological Seminary. 

2. Review of the Concept of Textual Vision 

The concept of textual vision encompasses the cognitive processes involved in 
comprehending written material, including the analytical aptitude necessary for 
interpreting textual content, as well as the interpretative abilities employed in 
comprehending visual elements. Visual literacy is a constituent element that falls 
inside the broader framework of Avgerinou and Ericson’s definition of visual lit-
eracy, encompassing the aptitude to comprehend and generate visual communi-
cations [10]. Drawing from the works of theorists like Roland Barthes and W.J.T. 
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Mitchell, “Textual Vision” explores the interplay between words and images, em-
phasizing the semiotic relationship and the construction of meaning. The chal-
lenges faced today in reading, comprehending, analysis, and synthesis can be 
traced back to early childhood building. In their book “Constructing Strong Foun-
dations of Early Literacy,” Malinda E. Jones and Ann E. Christensen emphasize 
the significance of establishing a solid basis in early literacy for young children. 
The authors contend that possessing fundamental literacy information, skills, be-
haviors, and attitudes is essential for effectively instructing young children who 
are beginning to read and write. Their concentration lies in examining the factors 
that contribute to differential reading abilities among children, with particular 
emphasis on the pivotal role played by early childhood educators in facilitating 
this process [11]. 

Applying the ideas presented in “Constructing Strong Foundations of Early Lit-
eracy” to adult reading comprehension entails comprehending how the funda-
mental literacy abilities acquired during early childhood can impact and mold an 
adult’s capacity to interpret, comprehend, and interact with written material 
throughout their lifespan. The fundamental literacy abilities and experiences ac-
quired during early childhood establish the basis for an individual’s capacity to 
see, comprehend, and interact with written material throughout their lifespan. 
The significance of a strong foundation in early literacy education and its endur-
ing influence on an individual’s involvement with and understanding of written 
material is emphasized by this relationship. 

This paper argues that “Textual vision” is an essential methodology for com-
prehending and analyzing written or visual data within academic and educational 
settings. This academic endeavor encompasses the skills of reading, careful anal-
ysis, discerning evaluation, proficiency in many modes of communication, aware-
ness of cultural nuances, integration of knowledge across disciplines, adeptness in 
navigating digital platforms, and the ability to express oneself creatively. By fos-
tering the cultivation of a critical perspective in students, they acquire the ability 
to engage in the analysis and interpretation of texts. This process facilitates the 
development of analytical thinking abilities, enhances their comprehension of cul-
tural context, and enables them to establish meaningful connections across many 
academic subjects. This method not only facilitates the comprehension of certain 
courses but also fosters the development of crucial critical thinking abilities that 
can be applied across other domains of life. 

According to Kędra and Žakevičiūtė, Through the integration of textual vision 
within educational settings, students acquire essential critical thinking abilities 
that can be applied across several domains, deepen their comprehension of spe-
cific disciplines, and cultivate a discriminating awareness of the role images as-
sume in the realm of communication [12]. Several pedagogical approaches can be 
employed to effectively teach textual vision. One such strategy according to 
Agarwal, et al., is the Visual Thinking Strategy (VTS), which prompts students to 
generate open-ended inquiries about images and engage in critical analysis of 
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visual texts [13]. Another valuable strategy is the OPTIC approach, an acronym 
for Overview, Important Parts, and Connections. This method facilitates students’ 
examination of visual texts by encouraging them to consider these key elements 
[14]. 

Huilcapi-Collantes et al. have provided an explanation in their publication ti-
tled “Visual Literacy for Education Professionals” regarding the necessity of visual 
literacy in the field of education [15]. The central focus of the article titled “Visual 
Literacy for Education Professionals” revolves around emphasizing the signifi-
cance of visual literacy (VL) in augmenting the visual communication abilities of 
graduate students, specifically those engaged in the creation of instructional ma-
terials or the administration of Information and Communication Technology 
(ICT)-mediated learning. The paper underscores the importance of implementing 
a comprehensive graduate program in visual literacy within the Ecuadorian set-
ting. It underlines the significance of cultivating visually literate professionals in 
the field of education and other domains, since this is essential in tandem with 
their digital competency advancement. This study centers on the incorporation of 
targeted visual literacy content within an educational curriculum designed for grad-
uates from diverse academic disciplines. It delves into the examination of themes, 
subtopics, and instructional approaches employed in this integration, with the ulti-
mate objective of providing guidance to scholars, educators, and researchers seeking 
to implement comparable interventions within their respective contexts. 

3. Relevance of Textual Vision to Current Educational Systems 

The capacity to comprehend and mentally represent written information, known 
as textual vision, holds significant importance across diverse educational do-
mains. Nguyen et al opines that the practice promotes the act of carefully analyz-
ing a text, [16] while García and Kleifgen and Hiver et al., says it engages in a 
systematic exploration of its linguistic elements, [17] and uncovering several levels 
of significance. Furthermore, Phillips Galloway et al., believe this practice aids stu-
dents in the examination of linguistic selections, hence facilitating their compre-
hension of the author’s purpose and the subsequent influence on the whole com-
munication [18]. The improvement of student’s visualization skills has been found 
to have a positive impact on several cognitive abilities, including reading compre-
hension, critical thinking, and information literacy. In the contemporary era of 
digital technology, the utilization of digital resources aids students in the critical 
evaluation of reliable sources and the proficient amalgamation of knowledge. Vis-
ual literacy is intricately connected to the aforementioned concept, as it plays a 
crucial role in the interpretation of textual information in conjunction with visual 
components. Furthermore, it caters to various learning styles, namely those of vis-
ual learners. Therefore, the incorporation of textual vision is an essential element 
within contemporary educational practices. 

The relevance of “textual vision” to the reading comprehension of students in 
current educational systems, specifically at ECWA Theological Seminary in Jos, 
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Nigeria, can be substantial. The concept of textual vision embraces a holistic ap-
proach to the way students interact with texts, considering not just the cognitive 
aspects but also incorporating affective and psychomotor processes. This integrative 
model can significantly enhance students’ educational outcomes in several ways: 

3.1. Enhanced Comprehension Skills 

Cognitive Processes: By fostering skills like analysis and synthesis, textual vision 
helps students to better understand and internalize complex theological and aca-
demic materials, potentially leading to deeper comprehension and more insightful 
academic discussions. 

Affective Processes: Engaging with the emotional or ethical implications of texts 
can enhance students’ ability to connect personally with the materials, thereby 
improving motivation and retention of information. 

Psychomotor Processes: Involvement in active engagement with texts, such as 
through note-taking or interactive digital platforms, can aid in the consolidation 
of new knowledge and improve overall comprehension. The integration of cogni-
tive, affective, and psychomotor dimensions in theological education is crucial for 
developing well-rounded Christian leaders [19]. This holistic approach aligns with 
the concept of textual vision, which emphasizes the importance of engaging stu-
dents’ analytical, emotional, and physical processes in reading comprehension. 
The Construction-Integration Model, proposed by Walter Kintsch, highlights two 
types of mental representations in reading: text-based and situational, which con-
tribute to a deeper understanding of the material [20]. Furthermore, reader-text 
transaction, involving active interaction and self-generated questioning, trans-
forms readers from passive to active participants in the comprehension process 
[21]. This approach enables students to take ownership of the text, activate think-
ing skills, and gain a better understanding of the material. Integrating these con-
cepts can significantly enhance students’ educational outcomes, particularly in 
theological education settings. 

3.2. Critical Thinking and Analysis 

Textual vision encourages students to not only absorb information but to critique, 
question, and expand upon it. This critical engagement is essential in theological 
education where interpretation and personal insight play crucial roles. Critical 
thinking is a crucial component of theological education, encouraging students to 
engage deeply with information and develop personal insights [22]. This skill has 
historical roots tracing back to Aristotle and has been influenced by various think-
ers and movements, including the Protestant Reformation [22]. In theological ed-
ucation, critical thinking is essential for interpreting and analyzing religious texts 
and concepts [23]. However, some evangelical institutions have resisted changes 
in contextual and inductive learning due to theological conservatism [24]. The 
development of critical thinking in theological education has been supported by 
organizations like the Theological Education Fund, which aimed to promote a just 
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and equitable African Christian community [25]. To foster critical thinking, edu-
cators should embrace a broad, epistemological understanding of the concept and 
utilize appropriate methodological tools in their teaching [23]. 

3.3. Application and Practical Engagement 

In theological seminaries like ECWA Seminary Jos, it is important that students 
are not only receivers of knowledge but also practitioners. Textual vision helps in 
bridging the gap between theory and practice, as students learn to apply textual 
insights to real-world contexts, particularly in ministry or academic research. 
Theological education faces challenges in bridging theory and practice, necessi-
tating innovative approaches to student success and practical engagement. Theo-
logical field education serves as a crucial nexus, integrating embodied learning 
experiences with theoretical frameworks [26]. This approach aligns with the con-
cept of embodiment, which emphasizes the body as the locus of human experience 
and knowledge [27]. To address the gap between coursework and real-world ap-
plication, teacher education programs, including theological seminaries, must 
provide coherent and integrated experiences that link theory to practice effectively 
[28]. A theological vision of student success can be developed using practical the-
ological methods, moving beyond transactional definitions to incorporate Chris-
tian faith principles [29]. By focusing on embodiment, reflection, and formation, 
as highlighted by Lizardy-Hajbi and Barentsen, theological education can foster 
transformative learning experiences that prepare students for real-world ministry 
and academic research contexts. 

3.4. Multidimensional Learning Experiences 

By involving multiple cognitive, affective, and psychomotor faculties, textual vi-
sion supports a more dynamic and multidimensional learning experience that ac-
commodates diverse learning styles and needs, thereby potentially increasing the 
efficacy of educational programs. Recent research highlights the importance of 
multidimensional learning experiences in education. Spelt et al. examined inter-
disciplinary learning, identifying key experiences across cognitive, emotional, and 
social dimensions [30]. Hoang & Arch-int proposed a multidimensional assess-
ment method for open-ended questions, enhancing collaboration and interaction 
among learners [31]. Zou et al. explored the impact of multisensorial media on 
educational experiences, demonstrating significant improvements in learning 
outcomes [32]. Beard described three distinct learning experiences: informational, 
relational, and transformational, emphasizing the complex, multi-disciplinary na-
ture of learning design [33]. These studies collectively suggest that incorporating 
multiple cognitive, affective, and psychomotor faculties in educational programs 
can accommodate diverse learning styles and potentially increase efficacy. By en-
gaging students through various dimensions, such as interdisciplinary thinking, 
[30] collaborative assessment [31], multisensory stimulation [32], and transform-
ative experiences [33], educators can create more dynamic and effective learning 
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environments. 

3.5. Improved Educational Outcomes 

With a comprehensive approach to reading and interacting with texts, students 
are more likely to perform better academically. This improved performance can 
manifest in better critical writing, more effective communication skills, and en-
hanced analytical skills—all of which are crucial for theological students who of-
ten transition into roles that require teaching, preaching, and pastoral care. 

Recent research highlights the importance of innovative approaches to improve 
educational outcomes in theological and general education. Inquiry-based read-
ing can enhance student learning by encouraging active engagement with texts 
[34]. In theological education, integrating media culture and technology can fos-
ter collaborative learning and better prepare students for ministry in a media-cen-
tric world [35]. Digital storytelling has been shown to create engaging learning 
environments and improve student motivation and achievement across educa-
tional levels [36]. Furthermore, a curriculum that integrates information literacy, 
critical reading, and writing can significantly improve students’ ability to critically 
analyze sources and synthesize information in their own writing [37]. These ap-
proaches collectively emphasize the importance of active student engagement, 
technological integration, and critical thinking skills in enhancing educational 
outcomes and preparing students for future roles in teaching, preaching, and pas-
toral care. 

3.6. Cultural and Contextual Relevance 

Textual vision allows for the contextualization of educational content, making 
learning more relevant to the cultural and social context of students at ECWA The-
ological Seminary, Jos. Understanding texts within their own cultural and theologi-
cal frameworks can lead to more meaningful engagement and deeper insights. 

3.7. Preparation for Advanced Studies and Research 

For students who may pursue advanced degrees or roles in academia, the skills 
fostered by textual vision are foundational. These skills contribute to the ability to 
manage complex research projects, write scholarly papers, and contribute original 
ideas to their field. 

In conclusion, the adoption and integration of textual vision into the curricula 
at ECWA Theological Seminary could significantly enhance the educational ex-
perience by promoting a deeper, more comprehensive engagement with texts. 
This approach aligns well with the seminary’s goals of developing well-rounded, 
thoughtful, and effective religious leaders and scholars. 

4. Three Educational Domain on Textual Vision in Education 

The cognitive domain includes cognitive abilities such as reading comprehension 
and critical reasoning, whereas the affective domain pertains to emotions and 
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attitudes. When examining textual vision, it is crucial to take into account how 
students interact with and assign significance to information, as well as the influ-
ence of these attitudes on the process of learning. The psychomotor domain, 
which is commonly linked to the development of physical abilities, encompasses 
the integration of eye movements and the manipulation of computer interfaces. 
The integration of various domains into educational environments can facilitate 
a comprehensive approach, promoting emotional engagement and physical pro-
ficiency in engaging with written materials. 

1) Cognitive Processes in Textual Vision 
The involvement of cognitive processes is crucial to read and comprehend a 

text. The Dual Coding Theory (DCT) posits that reading comprehension encom-
passes two distinct modalities of representation, namely verbal and nonverbal, as 
outlined by Kanellopoulou et al [38]. The verbal mode encompasses the utilization 
of language and text-based mechanisms, whereas the nonverbal mode encom-
passes the activation of mental imagery, cognitive processes, and emotional re-
sponses that are elicited by the text [38]. Hence, students must employ both ways 
of representation to effectively comprehend and retain information derived from 
a book. 

Numerous ways have been suggested to enhance cognitive processes in the do-
main of textual vision. The utilization of graphic organizers is considered to be 
one of the most efficacious tactics. Graphic organizers are visual aids that facilitate 
the organization and integration of information derived from a written text. Re-
search has indicated that the utilization of graphic organizers has been found to 
augment understanding, memory retention, and critical thinking abilities [39]. 

A further approach involves the utilization of metacognitive methods. Meta-
cognition pertains to the capacity to see and regulate one’s own cognitive pro-
cesses. According to Annury et al., the utilization of metacognitive methods, such 
as self-monitoring, self-evaluation, and self-regulation, has the potential to en-
hance students’ abilities in comprehension and critical thinking [40]. Utilizing 
metacognitive strategies such as self-monitoring, self-evaluation, and self-regula-
tion can enhance students’ ability to understand and think critically. These tactics 
entail the deliberate monitoring and regulation of one’s cognitive processes. Met-
acognition pertains to the comprehension and control of an individual’s own cog-
nitive processes. Self-monitoring enables students to monitor their comprehen-
sion and advancement, while self-evaluation evaluates their work, recognizing 
their strengths and areas that need improvement. Self-regulation is the process of 
controlling one’s emotions and motivations in order to sustain concentration and 
determination while learning. These tactics enable students to assume control 
over their learning, resulting in enhanced comprehension and more advanced 
critical thinking abilities. 

2) Affective Processes in Textual Vision 
Affective processes encompass the emotional and motivational dimensions in-

herent in the act of reading. The influence of emotions on reading comprehension 
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and memory can be significant. Research has indicated that there is a favorable 
correlation between the experience of positive emotions, such as interest, curios-
ity, and enjoyment, and the improvement of comprehension and retention of 
knowledge derived from textual sources [41]. Conversely, the presence of negative 
emotions, such as worry, boredom, and irritation, might impede the process of 
understanding and retaining information. 

One approach to augmenting affective processes in reading involves the imple-
mentation of motivational strategies, such as the utilization of prizes and incen-
tives. Research has indicated that the utilization of incentives has the potential to 
augment motivation and engagement levels in reading activities, as demonstrated 
by the findings of Lestari and Holandiyah [42]. A further approach is employing 
positive comments and appreciation. Ryan and Deci, thinks Educators have the 
capacity to offer constructive affirmation and commendation to learners who ex-
hibit active involvement and diligence in literary pursuits, so augmenting their 
drive and self-regard [43]. 

3) Psychomotor Processes in Textual Vision 
Psychomotor processes encompass the bodily and motoric dimensions in-

volved in the act of reading. Eye movements and handwriting are critical psycho-
motor activities involved in the act of reading. The significance of eye movements 
in the acquisition and processing of visual information from a text is of utmost 
importance. Previous research has indicated that individuals who possess ad-
vanced reading abilities exhibit superior eye movement efficiency compared to 
individuals who struggle with reading [44]. The importance of handwriting in the 
processing and retention of information from a text is significant. Mueller and 
Oppenheimer, has indicated that the act of handwriting has the potential to im-
prove memory retention and comprehension of information [45]. 

One potential approach to enhancing psychomotor processes in reading in-
volves the utilization of eye-tracking equipment. Eye-tracking technology has the 
potential to assist educators and researchers in the observation and examination 
of students’ eye movements throughout the process of reading a text. According 
to Duchowski, this phenomenon has the potential to offer valuable understanding 
regarding the cognitive and affective mechanisms implicated in the act of reading 
[46]. A further approach involves the implementation of handwriting exercises. 
Oviatt et al., opines that engaging in handwriting exercises, such as note-taking 
and summarizing, can facilitate the cognitive processes involved in information 
processing and retention among students [47]. 

The role of textual vision is significant in the cognitive, emotional, and psycho-
motor processes associated with the act of reading. In order to absorb, analyze, 
synthesize, and generate novel ideas from a text, it is imperative for students to 
actively employ their cognitive faculties. In addition, it is imperative that individ-
uals have possess emotional engagement and motivation to effectively recall and 
utilize the acquired information. In addition, it is necessary for individuals to cul-
tivate their physical and motor abilities, including eye movements and handwriting, 
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in order to proficiently engage in the processing and retention of information. 
Educators have the ability to utilize a range of tactics and technologies, including 
graphic organizers, metacognitive strategies, rewards, eye-tracking devices, and 
handwriting exercises, in order to augment visual perception of text and enhance 
reading achievements. 

5. Findings through Interview 

The research aimed at examining the impact of textual vision on students’ reading 
comprehension at ECWA Theological Seminary, Jos, Nigeria, was meticulously 
carried out utilizing a qualitative approach. As an assistant lecturer at the Semi-
nary, the researcher possessed unique insider access and insights into the educa-
tional dynamics at play. The methodologies employed were focus group inter-
views and classroom observations, designed to collect rich, qualitative data from 
both students and faculty. The focus group interviews allowed for in-depth dis-
cussions and insights into the students’ experiences with reading comprehension, 
their challenges, and how textual vision strategies have impacted their learning 
outcomes. Meanwhile, classroom observations provided a practical lens into the 
actual application of textual vision in educational practices, offering a firsthand 
look at the interaction between students and texts in real-time. This combination 
of methodologies enabled a comprehensive understanding of textual vision’s rel-
evance and effects on reading comprehension within the seminary’s context. The 
sample questions for the focus group interview are: 

1) Can you describe your understanding of textual vision and how you have 
been applying in your reading, comprehension, analysis and synthesis in courses 
at ECWA Theological Seminary? 

2) In what ways have you experienced the implementation of textual vision 
strategies in your learning process in the areas listed above here at the seminary? 

3) How do you think the use of textual vision strategies has affected your abili-
ties in critical thinking and text comprehension? 

4) Have you noticed any changes in your ability to retain and apply the infor-
mation you’ve learned since the incorporation of textual vision in your studies? 

5) Based on your experience, what are the benefits and challenges you’ve faced 
with the implementation of textual vision, and do you have any suggestions for 
improving its application in your academic environment? 

These questions aim to gather detailed and personal insights from the students 
about their experiences and perceptions regarding the use of textual vision in their 
academic journey. 

Most students demonstrated a difficulty in understanding of textual vision (not 
knowing how to Read, comprehend a text) describing it as a multi-faceted ap-
proach to reading that they find it difficult in deep comprehension, analysis, and 
synthesis. 

Students from different departments applied textual vision differently, with the-
ology students focusing more on analytical aspects, while students in practical 
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ministry emphasized application in real-world scenarios. 
Experience with Implementation: 
A significant number of students reported that textual vision strategies were 

frequently used in lectures and discussions, particularly in courses that required 
extensive reading and interpretation. However, they find it difficult to apply it 
generally in education. Some students mentioned the use of group discussions and 
case studies as effective means of implementing textual vision. 

Impact on Critical Thinking and Comprehension: 
A majority expressed that their critical thinking skills have not improved, par-

ticularly in understanding complex theological concepts and engaging with di-
verse viewpoints. 

Improved text comprehension was noted, with students mentioning better 
grasping of nuances in religious texts and academic materials. 

Retention and Application: 
Many students reported difficulties in retention of information, attributing it to 

their background from secondary schools. 
Some mentioned the application of concepts learned in real-life situations, par-

ticularly in pastoral counseling and community work, as evidence of effective re-
tention. 

Personal Reflections and Suggestions: 
key difficulties noted included finding it hard in engagement with course ma-

terials, low academic performance, and a shallow understanding of theological 
concepts. 

Challenges included the initial difficulty in adapting to this method in cogni-
tive, Affective and Psycho motor and the time intensity of the process. 

Suggestions for improvement included more practical exercises, increased use 
of technology to aid in textual vision strategies, and more collaborative learning 
opportunities (See Table 1). 

These percentages provide a quantitative overview of the students’ experiences 
and perceptions regarding textual vision strategies in their academic journey at 
ECWA Theological Seminary. They help in identifying trends and areas needing 
attention for enhancing the educational experience. 

6. Some Sample Responses from Students 

Understanding of Textual Vision: 

“Textual vision, as I understand it, involves a deeper way of engaging with 
texts, not just reading but really analyzing and understanding them. How-
ever, I find it quite challenging to apply this in my studies. Often, I struggle 
to deeply comprehend and synthesize the material, especially when the con-
cepts are complex.” 

Experience with Implementation: 

“In my experience, textual vision strategies are often used in our classes,  
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Table 1. Result for the focus group interview, ECWA Theological Seminary, Jos 2023. 

Themes Number of Students Percentages Report 

Understanding of 
Textual Vision 

18 out 30 60% 
Reported difficulty in deeply comprehending, analyzing, and 

synthesizing texts. 

12 out 30 40% 
Indicated varying degrees of understanding and application, with 

differences noted across departments. 

Experience with 
Implementation 

21 out 30 70% Experienced frequent use of textual vision strategies in their courses. 

9 out 30 30% 
Found it challenging to apply these strategies in a general educational 

context. 

Impact on Critical 
Thinking and 

Comprehension 

20 out 30 65% 
Reported no significant improvement in critical thinking or text 

comprehension. 

11 out 30 35% 
Noted some improvement in text comprehension, especially regarding 

the nuances of religious texts. 

Retention and 
Application 

15 50% 
Faced difficulties in retaining information, attributing it to their 

educational background. 

15 50 
Reported effective application in practical scenarios like pastoral 

counseling and community work. 

Personal Reflections 
and Suggestions 

18 60% 
Expressed challenges in engagement with course materials and low 

academic performance. 

24 80% 
Suggested more practical exercises and the use of technology for 

improvement. 

23 75% Recommended more collaborative learning opportunities. 

 

especially in courses that involve a lot of reading. But honestly, I find it hard 
to apply these strategies beyond the classroom. While group discussions help, 
sometimes they don’t fully address my difficulties in understanding the ma-
terial.” 

Impact on Critical Thinking and Comprehension: 

“I haven’t seen a significant improvement in my critical thinking or compre-
hension abilities since we started using textual vision strategies. It’s difficult 
for me to grasp complex theological concepts, and I often find myself strug-
gling to engage with different perspectives effectively.” 

Retention and Application: 

“I’ve been having trouble retaining information. I think it’s partly due to the 
way I was taught in secondary school. However, when it comes to applying 
what I’ve learned in real-life situations, like in pastoral counseling, I feel I can 
retain and use the information better.” 

Personal Reflections and Suggestions: 

“The main benefit I’ve noticed is a better grasp of some nuances in religious 
texts. But overall, I find it hard to stay engaged with the course materials and 
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my academic performance hasn’t improved much. I think we need more 
practical exercises and maybe the use of technology to make learning more 
interactive. Collaborative learning opportunities could also help us under-
stand and apply these strategies better.” 

These responses reflect the students’ struggles and challenges in understanding 
and applying textual vision, highlighting areas for potential improvement in 
teaching methods and curriculum design at the seminary. 

Based on the and Results and the findings, the discussion for the study on the 
impact of textual vision strategies at ECWA Theological Seminary, Jos, can be 
structured as follows. 

7. Discussion of Findings 

7.1. Understanding of Textual Vision 

The difficulty faced by most students in understanding and applying textual vision 
highlights a gap in pedagogical approaches. This suggests a need for more foun-
dational training in reading, comprehension, analysis, and synthesis skills, espe-
cially considering the multi-faceted nature of textual vision. The varied applica-
tion of textual vision across departments indicates a potential misalignment be-
tween the teaching strategies and the specific needs of different disciplines. Tai-
loring textual vision strategies to meet the unique requirements of theology and 
practical ministry students might be more effective. 

7.2. Experience with Implementation 

Despite frequent use of textual vision strategies in courses, the difficulty in apply-
ing these strategies generally in education points to a disconnect between theory 
and practice. This suggests the need for a more integrative approach that bridges 
classroom learning with practical application. The effectiveness of group discus-
sions and case studies indicates these methods could be emphasized and further 
developed to enhance student engagement and understanding. 

7.3. Impact on Critical Thinking and Comprehension 

The lack of improvement in critical thinking skills and understanding complex 
theological concepts suggests that current textual vision strategies may not be ad-
equately challenging or relevant to students’ academic needs. 

The improvement in text comprehension, particularly in understanding nu-
ances in religious texts, indicates some level of success and can be a foundation 
for further developing critical thinking skills. 

7.4. Retention and Application 

Difficulties in retention linked to students’ educational backgrounds imply a need 
for strategies that address diverse learning histories and foundational knowledge 
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gaps. 
The effective application in real-life situations, especially in pastoral counseling 

and community work, is a positive outcome, indicating that contextual and prac-
tical learning opportunities can enhance retention. 

7.5. Recommendations 

Key difficulties in engagement and academic performance highlight the need for 
more engaging and interactive teaching methods. Challenges in adapting to tex-
tual vision strategies in cognitive, affective, and psychomotor domains suggest 
that a gradual and more supportive introduction to these methods might be ben-
eficial. Students’ suggestions for more practical exercises, the use of technology, 
and collaborative learning opportunities offer valuable insights for improving the 
implementation of textual vision strategies. 

This study proposes the incorporation of dynamic and interactive reading ses-
sions as a means to improve reading comprehension. The sessions may incorpo-
rate various learning aids that engage multiple senses, discussions led by peers, 
projects that involve creative synthesis, and scenarios that apply knowledge to 
real-world situations. Implementing these tactics can enhance students’ cognitive 
abilities, understanding, and memory, equipping them with the skills needed to 
navigate and make meaningful contributions in a multifaceted society. Through 
the implementation of these immersive instructional methodologies, educators 
have the ability to foster a generation of proficient readers. 

8. Conclusion 

The findings suggest that while textual vision strategies are being implemented at 
ECWA Theological Seminary, there are significant challenges in their effective-
ness, particularly in fostering critical thinking, comprehension, and retention. Ad-
dressing these challenges requires a multifaceted approach, including pedagogical 
adjustments, tailored strategies for different disciplines, and a focus on practical 
application and engagement. The students’ suggestions provide a constructive di-
rection for future improvements in the implementation of textual vision strategies 
in the seminary’s educational framework. 
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